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In recent years there has been a definite trend toward the utilization
of the social group work method in various types of settings including
institutions.^ To xmderstand the use of the social group work method in
institutions, the writer thought it necessary to point out seme aspects of
the process.
Social group work as a method of social work is centered primarily
2
arcund a "group," not on the indi-vldual alone. It places emphasis on edu¬
cation, development, and cultural growth of the members of the group and
is frequently carried on in voluntary activities during leisure time with
the guidance and direction of a group worker. The social group work process
afferds the possibility for the development and social adjus-bment of the
individual through group action and the use of association with others in
a group as a means of furthering socially desirable objectives. Although
work with groups has been part of the services rendered by many agencies
for many years, its conceptualization as a process in social work is of
5
recent origin.
^race Coyle, "Social Group Work," Social Work Yearbook (New York,
1951), p. 142.
‘^Harleigh Trecker, Group Work Foundations and Frontiers (New York,
1955), p. 115.
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Grace Coyle, op. oit., p. 470.
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Th® use of social group work is determined by the objectives of the
agency, the dynamic forces and adjustive efforts within the group itself,
and the selection and application of an effective group work technique
toward constructive results.^
Social group work process attempts to achieve the following objectives
(l) To provide experiences which integrate the essential
needs of the individuals who form the group; (2) to encourage
wholesome mental and social attitudes on the part of each
participant toward his place in the group and in society;
(3) to achieve skill and a kind of mastery in some leisure
time pursuit; and (4) to provide an opportianity for experience
in acceptable social behavior, and in collective, positive
activities rather than useless or destructive ones,2
The attainment of these social group work objectives has significant
meaning for workers in institutions. The living-in situation can provide
a medium for possible achievement of such goals. In recent years institu¬
tions have been giving attention to the previously mentioned objectives
of social work practice as they have changed their focus from provision
of custodial care for their residents to that of providing treatment,
TWhen institutions changed from the idea of pure custody
to that of treatment they originally thought of themselves
as replacements for family life. They were convinced of the
necessity and the therapeutic value of a happy family relation¬
ship and they thought to reproduce it in an institutional sotting.
The idea of institutions as family units had occurred because
we had learned about the importance of close family life and its
psychological meaning to the development of every human being.
The added knowledge that human beings are also influenced
by group associations other thsin the family has been compara¬
tively recent. Even newer and not yet completely clarified is
our knowledge of the impact of group associations and their
negative as well as positive influence,^




“^Gisela Konopka, Group Work in the Institution (New York, 1954),
p, 23,
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Group work is a dynamic process emphasizing the social development of
the individual through voluntary association with the group and the use
of the group for socially desirable ends. Individuals and children are
individuals, seek enjoyment which involves more than pleasure. True
enjoyment in its fullest and most vital sense comes when the self is inte¬
grated and internally at peace, free of serious anxiety, envy and hostility,
but more than that actively and vitally engaged, its powers expanding in
fulfillment. The fullest growth of an individual comes as he uses his
expanding powers in association with and for the benefit of others.^
The writer became interested in the use of the social group work method
or the need for it particularly in institutions for delinquent girls, while
associated with the New York State Training School for Girls for a period
of six months as a social work student. Her interest was concerned pri¬
marily with the activities provided for the residents during their leisure
time, and in the role the houseparents assumed in providing leadership for
those activities.
At this particular training school attention is given to the use of the
group living process as a tool in treatment. The girls are placed in a
group in a particular cottage according to their needs, personalities and
2
capabilities.
The girls who enter this institution have different and varied emotional
problems and possess feelings of resentment and hostility directed at the
world in general. It is felt that through the use of leisure time activities
^olon U. Phillips, Achievement of Responsible Behavior Through Group
Work Process (Pennsylvania, 1950^, p. 11.
2
Abraham Novick, ’’Classification and Treatment,” (National Probation
and Parole Association, January, 1958), p. 7.
4
this hostility can he ventilated. Since these children are committed to
the School through the court against their will there is the feeling that
they have heen done an injustice and they resent anyone representing
authority.^
It is important to realize that there are many problems that arise out
of institutional living. Some of the special problems with which group work
is concerned can bo related to one's feelings about the living situation
in which one finds oneself. This is of special importance where the
individual finds herself in an institution separated from the normal mode
of living and this forms a basis for the expression of different feelings
about her situation as a resident in an institution,
Konopka pointed out that the group living process has a definite affect
.... the atmosphere in such institutions is an intensely emotional one.
Every single person is filled with anxiety, expectance and hostility.
Social group work as a process in social work can make constructive use
of the group living process to provide for such expressions of feeling,
Konopka has also pointed out srane of the problems of institutions in
working with juvenile delinquents in relation to the changing trend in
institutional treatment,
1. Institutions for delinquents usually are state insti¬
tutions and therefore, very large, because the taxpayers do
not want to spend money on those who have hurt their oommvini-
ties. The larger the groups the more difficult it is to give
individual attention,
2, Because of the vagueness of our interpretation of
delinquency, the child and the young person with whom these
institutions are confronted show extremely different characteris¬
tics. The wider the margin of behavior difficulties, the harder
it is to group the youngsters effectively.
\[uriel Jenkins, "Administration of State Training Schools," (Un¬
published Master's thesis, Atlanta University School of Social Work, 1957),
p. 101.
%onopka, op, cit., p, 58,
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3, The training schools deal with children whose symptoms
consist in acting-out behavior. This kind of behavior is
extremely difficult to take in a day-by-day living situation
where people constantly rub against one another,
4, With a better system of probation and other services,
institutions for delinquents have to deal with those youngsters
■vdio show the greatest problems,
In the light of these problems there is a need for the personnel to
have a genuine interest in and concern for the youngsters with whom they
work. Possibly, too often institutions for delinquents have employees
who have chosen this work because they were unconsciously seeking an out¬
let for their punishing attitudes toward people.
To enable residents in an institution to utilize the experience of
group living for their own growth and development to the point where they
become concerned about themselves as persons, consideration should be given
to the roles of the personnel who implement the program.
The adult-child relationship has often been referred to as the ”oore”
of the institutional process, for it is here that children develop some
of the closest ties. These ties are built in relationship first to the
cottage personnel as they play an extremely important role in helping the
child to overcome her difficulties and express herself in socially aocept-
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able channels.
Since the houseparent is an important staff members, it is importsint
that she realize her role as a parent and as a group leader. This is not
to deny tiiat there are other qualifications that enhsmoe these roles of the
houseparent. Part of the role as houseparent is the responsibility as a
parent. The following statements indicate some of the problems faced by
^Ibid., p. 199,
^Jenkins, op, cit., p, 101,
6
the houseparent in fulfilling this part of the Job,
In recent years the function of the houseparent in the
institution has changed considerably with new awareness
of the modem concept of the institution. More and more
the houseparent is considered the group leader rather
than the parent. The group living process has become an
treatment tool in itself and is combined with the casework
process, the educative, the medical and psychiatric care,
the combination of which represents a therapeutic channel
through which the child develops into a stronger personal¬
ity. 1
The houseparents very often felt that they wore the
ones who did all the work and therefore, they felt jealous
and resentful when parents visited and received in that
short time so much affection from the yovingstors. The
houseparents have to bo helped with their feelings of
resentment towards the actual parents and be made to see
how hard some of these parents have to struggle to accept
institutionalization of their children.^
In addition to the previously mentioned problem, it is important also
for the houseparent to have understanding of the essentials in helping to
make the group living process growth-producing for the residents. To do
this they must be able to understsind problems faced by the residents and
to provide the type of atmosphere in the cottages that facilitates growth.
It is important for the houseparent to be able to
tolerate "constructive untidiness" so the children can
have their projects to work on at odd mcmients. Children
will be discouraged easily if "putting away" and rigid
neatness are a constant worry. But for the houseparent
who sees this "orderly confusion" as an occasionally
necessity for sustaining the interest of the children and
as a means of helping them, take responsibility for liieir
own and other people’s property, it becomes part of the
"lived in" atmosphere of the group quarters,®
Realizing that part of the responsibility of the houseparent is that
of group leader. Tracker pointed out that she should be able to help the
^Susanne Schulze, Creative Group Living in a Children’s Institution
(New York, 1951), p. 97.
%onopka, op. cit., p. 181.
®Edward Kasper, Young Folks in Homes (New York, 1957), pp. 68, 69,
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girls select their place in society based upon knowledge and a study of
available rewards, to insure the democratic process in decision-making,
and to help them work out the problems that confront them with guidance
and understanding. It is a matter of helping members to acquire personali
ties that make them want to act as they will have to act to achieve their
goals, to cultivate a desire for the rewards that may be obtained as a
result,^
Purpose of Study
The purpose of the study was to describe the role of the houseparent
in leisure time activities at the New York State Training School for Girls
Method of Procedure
Questions from an interview guide wore asked of eight houseparents at
the New York State Training School for Girls concerning the loisia:o-timo
activities provided for the girls in their particular cottages.
These eight houseparents were from eight cottages from a universe of
sixteen cottages chosen on the basis that these eight houseparents were
supervised regularly by professionally trained social workers of their
particular cottage. The eight houseparents were persons who had worked at
the school between one and four years.
Material from unpublished statements was also obtained concerning the
agency and literature from the field pertaining to the study.
Scope and Limitations
The study included a description of the role of the houseparents in
providing leisure time activities for the girls as part of the program in
Wrecker, op, cit,, p, 129,
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their cottages. It was limited to responses from eight houseparents who
had direct responsibility for the provision of those services and who re¬
ceived supervision in this aspect of their jobs from a professionally
trained social group worker and a social worker of their cottages. This
study was conducted during the time period of November 1957 to February
1958. The study was limited also by the writer's short period of ex¬




The New York State Training School for Girls at Hudson, New York is
the only public institution in the state designed for the care, training
smd supervision of delinquent girls between the ages of twelve and sixteen.
The School was created by a legislative act in 1904 with the purpose of
providing care for juvenile offenders apart from female adult offenders.
The School may receive girls under twelve years of ago if their offense
would constitute a felony, or girls between sixteen and seventeen years of
ago if they have been known previously to the juvenile court. Once a child
is committed to the training school, she remains tinder the jurisdiction of
this institution until her twenty-first birthday. However, most girls are
discharged before they reach this ago.
The School has a transient population with girls leaving and coming
constantly, the average stay being about eleven to fifteen months. The popu¬
lation is approximately three hundred and fifty girls who live in sixteen
cottages, approximately twenty girls to a cottage.^
The training school is not considered a correctional institution but a
treatment center for girls with problems who have been ccxnmitted to it by
\lIargarot Purcell, "A Technique for Orienting New Admissions to a
State Training School," (Dhpublished Master's thesis. New York School
of Social Work, Columbia T&iivorsity, 1956),
9
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the children's court as delinquents. The purpose of the training is to
help prepare the child "both physically and emotionally for her eventual
return to her feimily and the oommtinity.
The School is staffed hy civil service personnel, and is directed by a
superintendent isho is respraxsible to the State Board of Social Welfare. Ho
enters into the care and training areas primarily as a problem-solving person.
Ho is also concerned with setting policy, identifying and helping in the
solution of problems which affect the discharge of the agency's function,
and with staff development. The assistant superintendent acts as director of
care and training, and is responsible for the coordination and integration
of the various care and treatment facilities. She has regular meetings with
the Directors of Education, Cottage Service, Canmunity Service as a group,
and individually with -tiiese persons concerning problems within their particu¬
lar area.^
Changing Philosophy
The institution experienced a change of administration in 1953 resulting
in a movement away from solely charitable and protectively oriented object¬
ives to professional treatment goals. The process of change was facilitated
by high turnover in staff in ihe first year of the new administration. This
turnover was also reflected in the cottage staff. Cottage staff members
were supervised by a small group of "seniors," former houseparents vdio were
pr(moted to a supervisory and administrative role over other houseparents,
2
who were mostly recent employees.
^Interview with Mrs. Muriel Jenkins, Assistant Superintendent, New York
State Training School for Girls, Hudson, New York, February 20, 1957.
p
Information obtained from Muriel Jenkins, Assistant Superintendent of
the New York State Training School for Girls.
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In this new treatment structure, clinic and cottage life
are eliminated as separate departments. Social workers are
assigned to supervise the activities of the children suid
cottage staff in one or two cottage units. They have direct
authority over the cottage staff for whom they provide super¬
vision and guidance in handling the youngsters under their
direction. Cottage parents are looked upon as technicians
with the professional supervision supplied by trained social
workers. Social workers and cottage staff are thus responsible
for a ocanmon treatment process. The social workers, as super¬
visors, are expected to evaluate the cottage parents* strengths
and weaknesses and to help them develop on the job. The tradi¬
tional form of institutional structure with clinical and cottage
life personnel in separate departments made very little impress¬
ion in informal group activities.^
Previously the training school afforded three houseparents to each
cottage.
The housemo-ther worked from 7:00 a.m. - 9:00 p.m. on the
first floor; the assistant housemother also worked from
7:00 a.m. - 9:00 p.m. on the second floor; the kitchen super¬
visor prepared the meals for the day. 2
With the new administration there were five houseparents in each of
the sixteen cottages, each with specific assignments.
Item one, the housemother or housefather is directly
in charge of the general routine and operation of the
cottage; She or he is responsible for the general manage¬
ment of the cottage and the direction and training of
assistant houseparents referred to hence forth as items
2, 3, 4, 5.
Item two has charge of kitchen and food preparation and
prepares three meals per day. She also teaches girls to
cook and look after the household.
Item three reports for duty at 4:30 p.m. and is responsible
for evening activities including cleaning, mending, laundering,
recreational program and general group responsibilites.
Item four is the night supervisor and reports for duty at
12:30 a.m. She does paper work, mending and is responsible
for getting the girls off to school.
Item five is a relief worker and is supposed to be able
to take over the responsibilities and duties of any item
for whom she is working,3
^Abraham Novick, "Classification and Treatment," (National Probation
and Parole Association, January, 1958), p. 6,




The writer was concerned with the Item three houseparents in this
study since they were directly in charge and responsible for leisure-time
activities in the cottages.
CHAPTER III
ANALYSIS OF DATA
As was stated previously, in this particular institutional setting some
of the leisure-time activities of the girls were conducted by a staff per¬
son known as the ’’Item three houseparent.”
It has become clear that the houseparent actually is not the parent and
cannot pretend to be one, but has to be a group worker with great mder-
standing of individual and group dynamics and the ability to handle children
intelligently and consistently in a day-to-day-living situation.
Since the houseparent is the hub of the wheel in the group living situa¬
tion, it is important to state some specifics as to possible qualifications.
The houseparent certainly has to be a person with real love for children,
a person who is willing to accept children irtio are not the easiest ones to
handle, a person who is willing to learn on the job and to change attitudes
if necessary.^
This is to say that the houseparent need not come from the ranks of
fully trained professional group workers, as this requirement would be im¬
possible to fulfill. This is evident because of lack of professionally
trained group workers and the many positions that must be filled in the group
living process.
As was pointed out by Konopka to require that all houseparents be
%onopka, op. oit., pp. 96, 97.
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professionally trained group workers would bo like demanding that all care
in hospitals bo carried out by the medical profession itself. We have seen
that it is possible to give excellent lay service, if it is done under
competent professional supervision and with certain requisites,^
None of the houseparonts of the New York State Training School for
Girls was a professional trained group worker. Seven were high school
graduates} one was a college graduate. Their work experience prior to accept¬
ing employment at the training school included the following types of posi¬
tions. Of the eight houseparents included in the study, three were factory
workers, two were maids, one was a cook, one a decorator and one had worked
as a dark-room technician. They had been employed at the training school
o
for periods ranging from one year to four years,
Konopka expressed the opinion that the houseparent can fulfill a help¬
ful and professional role if (l) ho receives a certain form of training,
(2) works under professional supervision and (3) is willing to accept for
himself the safeguard of professional discipline.
At the training school workshops were hold at least once a month for
the houseparents. In these workshop sessions, information concerning be¬
havior problems and some solutions to the problems were provided. They
served also as a means for the discussion of program plans in the cottages
with attention being given to evaluation of previous activities and plans
for future ones. Different types of games and songs were presented which
could bo used in the cottages with the girls. The workshops also included
free expression of ideas on the part of the houseparents and a venting of
^Ibid., p, 97,
Personnel Records, New York State Training School for Girls,
•Z
•^Konopka, op. cit., p, 97,
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feelings in relation to their work in the cottages and the sharing of ex¬
periences.
The houseparents received supervision from professionally trained social
workers. The workshops were supervised "by a professionally trained group
worker with the assistance of the recreation department of which she was
also director. In addition to the provision of workshops, smaller group
conferences were held also as a part of the supervisory responsibility of
the social worker, for further clarification and to provide opportunity
for the expression of other suggestions or ideas. Supervision was used
also as a means to help the houseparents have clearer understanding of what
was expected of them. Individual conferences with the cottage social worker
were held to discuss progress in the group and/or program activities within
the cottage. One social worker stated that she had supervised the Number
three houseparent in preparing her schedule for the activities that were
held in the cottage and in planning activities -that were of most interest
to the girls and to herself,^
In relation to Konopka*s third point, the houseparents cooperated with
great enthusiasm in accepting the professional discipline obtained frcmi the
workshops. Many of the games or suggestions for parties were used by the
cottage parents. In case of problems that arose in the planning of group
activities, the house parent felt free to discuss these problems with the
2
social worker and together find a solution. Konopka pointed out that
recreation cannot lie in the hands of an activity-centered worker. It must
be based on understanding of individual needs and specific cultural values.
^Interview with Miss Louise Parisi, Social Worker, (New York State
Training School for Girls, Hudson, New York, February 14, 1958),
^Ibid.
^Konopka, op. cit., pp. 139, 140.
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Since the houseparents were not professionally trained, the social worker,
through the use of the conferences and workshops provided opportunities
for the houseparents to understand significant professional values.
The leisure-time diet and its implementation are of ut¬
most importance in the treatment of the ego-disturhed child
in an institution. In their various aspects, they offer the
child a chance for expressional discharge within organizational,
sublimational, and frustration-acceptance levels mainly circum¬
scribed by the particular ego disabilities from which she
suffers,^
Since leisure-time is important in institutional settings, the writer
gave attention to four categories related to the leisure-time activities in
the cottages; (l) place, setting and time of the activities, (2) description
of groups served, (s) purpose of activities, ^d (4) results of the activi¬
ties.
Place, Setting, Time
Place, setting and time are extremely important in planning and execu¬
ting group activities. The setting must be adequate for the successful
execution of the group's plans. Facilities must be available to conduct
activities planned by the girls and the leader. Timing is another factor
to be considered especially in this setting. If the group is aggressive and
hostile, activities should be planned to promote "acting out"; if they are
depressed, activities should bo planned to allow for discussion and express-
ion of feelings.* It is important to realize that place, setting and time
may refer to the atmosphere or climate of the group. Trecker pointed out
that the atmosphere or climate in which the group exists and which the group
itself creates is of major importance. T/Vhen efforts are made to provide an
^Ibid., p. 140.
Herbert Thelen, Dynamics of Groups at Work (Chicago, 1954), p. 172,
17
atmosphere that is essentially cooperative in character, the members of
the group tend to work cooperatively and constructively. The nature of the
group climate therefore becomes a very important part of treatment; the
failure to understand the way a youngster feels at a certain moment; the
influence that such a child might have upon others within the group; the
effects of rules, regulations and procedures which may be obvious and
necessary, but completely vmacceptable to the group or its sub-groups.^
Responses from this study showed that four houseparents were concerned
with planning activities in accordance with this particular category; two
were not concerned with place, setting and time in relation to planning group
activities; two considered place, setting and time as irrevelant and not
as determinant factors in planning. The responses concerning the planning
of activities when the girls felt low in spirit indicated that this did not
seem of great importance to these houseparents. There were four yes answers;
two answered no; and two answered not necessarily. Of the quiet, noisy or
active group activities, three houseparents stated that a variety of these
activities were held (active, quiet); one stated, it doesn’t matter whether
the girls liked the games that were offered however they were required to
participate; four houseparents stated that one girl preferred active and
noisy activities. Quiet in this instsince was related to the non-strenuous
activities.
Description of Groups Served
The study of individuals in relation to one another is a prerequisite to
Wrecker, op. cit., p. 79
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to understanding the group. The quality of interpersonal relationships among
group members constitutes the bond that holds the group together. The
presence of subgroups or cliques of members frequently exerts a powerful
influence on the group as a whole. The relationship of the worker to the
group is important in the total group process. The group is made up of
individuals, each one of whom is different. Furthermore, the group consists
of individuals in relation to one another. Obviously, groups are highly
complicated organisms which grow and change because the individuals in the
group are constantly changing,^
The group should be small enou^ to enable the members to know one
another intimately and to have a part in the fvuactioning of the group. It
should be small enough to allow the worker to know and vinderstand the members
as individuals. It may be possible for some persons to become real partici¬
pants in a group of only four or five members, but they can achieve a good
participating relationship even with a group of fifteen or twenty members.
On the other hand, some individuals would be ovenrtielmed by such a large
group and would need to have their threshold experience with much smaller
groups. Peer relationships and groupings are just as important within the
institution as groups outside the institution. The cottage group is the key
area for treatment during the yoimgster's stay in the training school. TIVhat
happens to her within the cottage group determines whether she is going to
respond positively or continue her own way and means of avoiding change,^
In this study the groups consisted of all the girls living in a parti¬
cular cottage. However, differences in personality resulted from the
%arleigh Trecker, Social Group Work (New York, 1955), pp. 88, 89,
^Ibid., p. 86,
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institution’s interest in grouping girls according to leadership potential,
aggressiveness and withdrawn behavior.
Responses to the interviews pointed out factors concerning participation
in planning group activities. The extent to which group members participate
in planning group activities is a powerful regulator of their energy out¬
put, , , ,^ In msuiy institutions group planning is neglected. The only
demand is for the youngster to conform to rules and follow orders. This
is exactly the pattern she has followed earlier. The planning groups are
therefore an essential part of education and rehabilitation for juvenile
delinquents. In response to the question concerning the girls' refusal
to participate but just sit quietly only one houseparent answered stating
that just a few of her girls did not participate. In reply to the boister¬
ous girls starting certain games or activities in the cottage, three house-
parents stated that the aggressive girls usually monopolized the planning
of activities; three replied that those girls who were interested chose the
activities; one said she permitted those girls to take charge of activities
who in her opinion were trustworthy; one stated that she usually knew what
the girls liked to do.
The behavior of the girls in the cottage group were expected to conform
as close as possible to the cottage standards. She must be enabled to
realize that there are ottiers in the group beside herself and who may feel
differently from her. She may try to influence the group to accept her
standards, but by doing so may find herself in conflict with the group, with
individuals within the group and/or with the cottage parents. She may direct
^Ibid,, p, 80,
^onopka, op, cit,, p, 220,
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her hostility against the group only to find that the group does not con¬
done her behavior. She may have to learn that her desire to engage in one
type of activity may have to be forfeited for the groups interest in
another. The cottage group thus becomes a miniature society in which a girl
learns to live, work and play with others without too much ccnflict. In
planning there was limited concern on the part of the houseparents as to
why many types of behavior existed and what effect this behavior could have
on the total group and its progress. Individuals tend to respond and
flourish when they are encouraged to participate and share in the planning
and work of the group,^
If the training school is to individualize treatment,
and intimate voiderstanding of a youngster's drives, interest,
and behavior patterns is required with opportunity for close
relationships with adults. This can only be accomplished if
groups are small. No living or cottage group should bo larger
than 20. There should be a sufficient nvraiber of group living
units which wculd allow for variation in placement. Club and
special interest groups should also be small to permit considerable
give and take among group members and their leader. In a larger
group, the greater the possibility is for failure to recognize
individual needs. There is also a tendency toward group dis¬
turbances and therefore a formation of sub-groups with destruc¬
tive oharaotaristios.2
Responses to the interviews also pointed out factors concerning decision¬
making. **The decision-making process in group life is the most powerful
_3
of several dynamics. ... Decision-making and the democratic process
are interrelated, as pointed out by Trecker. The presence of democratic
leadership influences the effectiveness of the group, TOien members have
a voice in making the decisions of the group, they are involved in a most
^bid., p. 79,
%ovick, op. cit., p. 3.
2
Trecker, op. cit., p, 79.
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significant way. INhen they do not have such a voice, their degree of in¬
volvement is likely to be slight, and the group has less meaning and little
influence over their behavior.^ It should be pointed out also that adoles¬
cents, with their ambivalent attitude toward independence, present a slight¬
ly different problem. They like to feel that they are making their own
decisions, but they are often bewildered at having to make choices. At one
moment they will act in a responsible manner and carry through their plans,
and at another they will be irresponsible and show no interest in plans they
may have made only a short time before. The worker has to sense the situa¬
tion and provide the equilibrium for the group when the members act in an
2
irrational fashion.
In relation to the decision-making process it was indicated from the
interviews held with the houseparents that staff took major responsibility
for making decisions. Three houseparents stated, nevertheless, that each
girl does what she wants; one stated that the majority made the decisions;
and four that the houseparents made decisions. However, in seven of the
cottages the girls were permitted to make suggestions, but in the eighth
cottage the answer given by the houseparent indicated that the girls were
not permitted to make decisions or suggestions concerning the activities.
Some individuals express their feelings of insecurity by clinging to
the old and refusing to have anything to do with new ideas or "strange”
people. Still others are uncomforable in their own cultural group and need
5
more acceptance thsin they receive from their associates. This study
^bid., p. 80.
2




indicated that racial differences did not seem to constitute a serious
problem in the groups. Girls of different racial and nationality groups
were placed in the cottages. Since white, Negro, and Puerto Rican girls
lived together, the writer was interested in ascertaining whether these
differences constituted a primary factor in the interpersonal relationships.
Only one houseparent pointed out any problem in this area and the problem
indicated by her was one in commimication because of language differences.
This problem was related to the fact that some of the Spanish speaking girls
knew very little English.
Since girls committed to this institution were adolescent juvenile
offenders, authority and control played a significant role. It is desirable
practice that, in a group designed for leisure-time activities, much of the
control should come from the group itself. According to Trocker, one of
the objectives of a group is self-discipline rather than discipline imposed
by outside forces. The concept of group self-discipline implies that indi-
viduals control their behavior for the achievement of group goals* The
study showed that five houseparents did not need to exercise their own
authority when group activities were being held; two, scmetimes, one, only
when there had been loud talking. There were three negative answers in
relation to the girls* participation in setting rules and regulations for
group activities two, "yes partially"; and throe answered "yes".
Purpose of Activities
The only goals that individuals fully understand are those that they




wholoheartodly are those that they have decided are important.
Coloring paper doilies or making paper chains may
or may not be busy work, according to the function
served, the relatedness to a larger plan. But any job
that is artificially created to fill the vacant spaces
of a long afternoon should cause us to re-examine our
goals for children.
Sometimes a quick, relatively easy job gives needed
satisfaction to a child. But when the group produces
a series of xmrelated small objects - often miscalled
"creative work" which do not fit into a broader pattern,
we must recognize that we have failed to work out the
kind of program that genuinely enlists the energies and
abilities of individual children and of the group as a
whole.2
Many of the answers in relation to group goals were the same or similar
in content, indicating the fact that there was some mutual understanding
of agency purposes. One houseparent responded: to keep the girls busy;
three houseparents to provide something the girls like to doj the other
responses were for relaxation, for sportsmanship, to relax minds, to plan
long-range projects. These goals call to mind the fact that goals that are
set by the group have more significance than does a particular goal or ob¬
jective that is forced on them. It should be realized however that adolescents
are not always able to determine what is necessary for their growth and develop¬
ment. It is at this point that leadership is necessary. If groups can plan
ahead or work toward a special project it gives them a sense of group spirit
or group feeling and can afford an opportunity for growth. Eight house-
parents stated that the girls liked to plan for their games and parties by
majority vote. The eight houseparents also agreed that the girls enjoyed
setting group goals.
^reaoker. Social Group Work Principles and Practices, p. 148.
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Results of Activities
When members of a group have involved themselves in the planning of
group activities, decision making and the total group program they feel
proud of themselves when a particular aim has been accomplished,^ It was
found that all of the houseparents stated that the girls enjoyed almost
all of the group activities. All the houseparents interviewed agreed that
the girls felt very proud of themselves when they had accomplished what
they set out to do. All eight responses were positive in relation to the
houseparents’ giving credit to each girl for her participation in those
activities.
It should be pointed out that because of the houseparents’ limited
knowledge of group work dynamics there were certain limitations encountered
in planning purposeful group activities with the girls. It should be fur¬
ther considered that the houseparents’ duties included more than planning





This study was conoernod with the utilization of tiie social group
work method in an institution. It was concerned also with the changing
philosophy of the institution as expressed in the concept of the house-
parent as both parent and group leader. The New York State Training School
for Girls in Hudson, New York seirved as the setting for this study and pro-
Tided the material for the writer. The following conclusions were drawni
1. There is a definite trend toward the utilization of
social group work methods in institutions.
2. Institutions are no longer used mainly for custodial
purposes but as treatment centers for their residents.
3. The role of the houseparent is now considered as that of
both parent and group leader.
4. With professional supervision the houseparent can work
in the capacity of group leader.
5. At the New York State Training School for Girls there has
been a change in philosophy conceniing the role of the
houseparent which reflects the trend toward -the utilization
of her services as group leader.
6. The houseparent at New York State Training School for Girls,
while not professionally trained, were supervised by pro¬
fessionally trained social workers.
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7, In this institution the Item three houseparent was responsihlo
for the planning and leadership of leisure-time activities
with the girls residing in her cottage.
8, The responses in the interviews with eight houseparents
indicated that:
a. There were differences in opinions among the house-
parents as to how much responsibility girls were
permitted in making decisions about their leisure¬
time activities.
b. In some cases the more aggressive girls took active
part in planning while liiose showing withdrawn
behavior were not included.
o. There was indication that the groups had goals and







Cottage ItemI,Place, Setting Time:
A. Where are the activities held?
B. Do you plan group activities when the girls are
feeling low in spirit?
C. Do the girls prefer quiet or noisy, active group
activities?
II.Groups:
A, Do you have many very boisterous girls, who will start
certain games or activities in the cottage?
B, Do you have very quiet girls, who sit and refuse
to participate?
C, How are girls chosen for different activities?
D, Do you have group distinction because of race?
E, How are decisions reached?
F, Are all girls allowed to give their suggestions
or ideas concerning the group?Ill,Authority and Control:
A. Is there a need for much discipline when group activities
are being performed?
B. Do the girls set rules and regulations for group
activities?IV,Purpose of Activities:
A. Goals
1. What particular aim do you have in mind when you plan
group activities?
2. How do the girls like to plan for their games, parties, etc.?
3. Do the girls enjoy setting group goals?V.Results of Activities:
A, Do the girls enjoy the group activities?
B, Do the girls feel proud if they have accomplished what
they set out to do?
C, Is each girl given credit for having done her part in
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